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Abstract

This study reviews the federaily funded program of racial integraticn in the Forrast City,
Arkansas_ Public Schools. The integration program was based on the assumption that with
encugh ime and financial assistance, racial intsgration would significantly improve
academic achievement and close the gap between minority and non-minority aqademlc
achievement especially among black males. This report addresses the program coat in
relation to academic results. The study analyzed achievement differences in fiva cohorts
among minority and non-minority third and fourth grade students for a period of two years.
The cohorts were reading, language arts, math, science, and social studies. A teacher
questionnaire helpad to gather information conceming attitudes towards the programs
success. Findings suggest a significant difference in the achievement scores during the
year the district had funding compared to the year the district was without funding.
Bacause additional resaarch is necessary conclusive findings are not reported. The report
includes figures and a list of references.




Chapter Cne

introduction. As a part of the desegregation court dacree of 1970 and a citing of
raclal imbalance in the Fomest City elementary schools by the Arkansas Department of
Education In 1988, the magnet program was implementad in ail of the district's seven
elementary schools: Caldwaell, Central, Forrest Hills, Lincoln North, Lincoin South, Madison,
and Stewart. The district's racial balance was 677 black and 33% white. Schools cited by
the department as baing imbalanced wera Stewart Elemaentary School (86% black) and
Madiscn Elementary School (87% black).

The purpose of the magnet schools was to create a program that would eliminate
imbaiance at ali elemantary schoois. Based on the results of a panent survey, the majority
of the parents favored the MathvScience and Montessori programs. In order to atfract
wuoﬁhmhmswm Madison, the District dacided to place the favored
Math/Science and Montessori programs In those schools respactively. There were other
themes found to be popular also. Central bacame a Communications/Foreign Languages
Magnet Schooi; Caldweil, a Computer Technology/Electronis Magnet School; and Forrest
Hills, a Fine Arts/Parforming Arts Magnet School. Lincoin North and Lincoln South were
organized as fifth and sixth grade centers continuing the Math/Sclance, Computer
Technology/Elactronics, Fine Arts/Performing Arts, Communications/Forsign Languages
themes of the K4 grades.

in order to operate a successtul magnet echool program and meet the goais,
start-up funds were required. The District pursued a Consuitant who would oversee the

grant writing process. The search ended, and Phale Hale was hired to assist the District In
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the writing of the grant. After much research, dedication and endurance the District was
awarded a two-year grant In June 1991 for $4,721,582.

The goal of the plan was to davelop and maintain elementary magnet schools that
would resuit in voluntary desegregation, improved academic achievermnent of all students,
and particularly improved acadamic achievement of African-American students (Hale,
1991). The plan would meaet axpactations and criteria set forth by the Arkansas
Department of Education. Each elementary school in tha magnet program would comply
with the Arkansas Department of Edication guidelines for raclal balance, which are 120%
of the District's elementary schools average minority enroliment, and minority pmtages
atSWartand Madison Elementary schools will be reduced to 78 percent or less.

In March 19983, the program was in itc second year of operation. According to
Rodney Fichols, Depitly Superintendent, achievement gaps and disparities on the Stanford
Acthilevel ient Test among students at particular magnet schools, showed gainsg in NCE
{Personal Communication, March, 1993). Rodney’s duties inciuded an array of things
including supervising the overal magnet program, Insuring that the program was efficiently
_admlnlsterod, wiille providing leadership in developing, achleving, and maintaining the best
possible magnet programs and services. These duties gave him the opportunity to make
observations about the magnet program's Impact. He feit ihis Increase coukd be
contributed to the fact that the student make-up was racially balanoea. which was different
from the pravious year when the magnet program had not been put into effect. More
rellable and valid findings were found using comparative data from the 1993 and 1894
school years. The 1993-1994 school year was the first year the District operated on its own

resources without any additional funding from the Federal Govemment. Because of the
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lack of Federal Assistance, a reduction in force was necassary if the District was to operate
within its budget guidelines.

Both Deputy Superintendent Rodney Echols and Magnet Director Russeli O'Banion
shared some of the same concarns relative to the program's success. In March 1993, they
feit those themes requiring additional support staff, such as Foreign Language, Dance,
Drama, Music, and Art teachers, would suffer the most becausa they would not be able to
dellver the same quality of service without the use of these persons. As far as training,
supplies, and maintenance was concemed, changes were minimal.

Because of concems on how to maintain racial balance at Stewart Math/Sciance
magnet school and Madison Montessori magnet school, the two schoois originally cited for
racial imbaiance and other concams, i.e., increased acadeinic achievement, increased
parental invoivement, and better social relations among students and siaff, theire was &
growing need to seek additional funding to help maintain these two schools' programs.

With these concemns in mind, a-two year grant appiication was submitted In Fabruary, 1993
to the Federal Government for approval. Unfortunately the District was denied the
addménalmndlngandhadtoopemtaonltsownmsmms.

Statement of the Problem

The Forrest City School District's magnet schoois funding was awarded for a
two-year cycle, which endad in June 1993. The success of the program rests on the basic
assumption that with enough time and financlal assistance, racial integration would
significantly Improve academic achievement ameng all students especially African-Amarican
pupils.

Most educators agree to the importance of financial assistance for a district's
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success. Based on prior research (New York State Magnet School Research Study, 1885),
funding is needed to advance the magnet concapt.

Chabotar (i 988) found significant positive correlations between total costs per pupil
in magnet schools and the project's measures of quality of education and quality of
integration. Estes, Levine, and Waldrip (1930) found magnet schools do cost more than
non-magnet schocis, but the differences show a decline over time as start-up costs are
absorbed. The need for funding after start-up cost Is a great concern for the magnet
schocl's survival,

The magnet schooi concapt is considered by some to be critical to the future of
public aducation in the United States. These educators believe they will bacome an
enduring part of American education (Hale, 1991). Magnet schools have unique ideas and
changed the school sefting from the 1950s. Since this ime, siudents riave changed;
parents have changed; and the world has changed. The magnet concept is another
method for schools to consider In thelr pursuit to heip chiidren survive in an ever changing
society, and at the same time magnet schools help create aquitable and effective teaching
and leaming environments.

Pumose of Study

The purpose of the study is to discover how a magnet school program, such as the
Forrest City School District Elementary Magnet Schocl Program, falrs after funding ends.
This study will conirast the 1992-93 school year, when the Forreat City School District was
funded with $2,360,791 from the Magnet Schools Assistance Program, with the 1993-94
school year, after funding ended and the district was left to suppiy its own resources.

The current study will assess the effectiveness of the magnet program in terms of




achlavernent outcomes as measured by statistical analysis of stuciants’ test scores on the
Stanford Achlevement Test Data will bo disaggregated by school, grada, sex, and race.
This data may suggest achievement domaing where magnet schoois with funding have
students whose performance differs from their non-funded magnet peers. The use of
periodic surveys to determine staff's percaptions of the overall picture of the magnet school
will also be used. Thesa surveys wili help to determine the success rate of a program that
recelved aver four million dollars from the Federal Govemment and then was suddeﬁly left
to its own resources.

18 it possible for a school district to maintain the same standards and quality of
education without necessary funding? This question comes to mind when one considers
the monumental task the district has If it is to continue insiituting new and inhovative
academic programs, such as computer assisted instruction, peer futoring, aid extended
day programs without substantial financial assistance. Inservice trainkig for teachers and
additional support staff are also neaded.

Another guestion is will thera be gains in academic achievermnent at the end of the
two-year cycle? There Is some evidencs that indicates that when positive effects on
student achievements occur in educational reform programs, gains in achievemant do not
show up untit the third year (Easton, 1987).

Limitations of Study
The study was limited to those schools that had K4 students. In thase schools all

of the third and fourth grade schoo! population was targetad for testing.
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Chapter Two
Review of the Literatuce
Qverview. Most studies of magnet schoois are largely anecdotal case histories of

single schools or districts. However, much of the desegregation research is appiicabie to
magnet schools.

A number of recent studies cail for more research in the area of relationship
between the magnet schoo! experience and its benefits to studenis. Estes, Levine, and
Waldrip (1990) state the magnet concept may well play a starring role in the melodrama of
current public education. In fact, it may tum out to be a key factor in helping restsre public
confidence In public schools. Studias of contemporary magnet sd‘lools show them to be
faity successiul.

At the beginning of this decade, there were more than 1,000 elementary and
secondary magnet schools in the United States. These schools have concepts that are not
new but has simply expanded and modifled the application of altemative education over the
years, Estes, Levine, and Waldrip (1990) suggest the magnet school Is the wave of the
future, both in terms of its academic excellenice and the hope it offers youngsters of every
race and background.

This study will examine the effects funding has on a magnet program in terms of
academic achievement and teacher percepticns. The review of the literature will examine
how magnet schools incorporate sound approaches to sducation and the roles financial
assistance plays in helping to meet program goals. '
Desegregation

Magnet schools are intended {o promote desegregation by penmitting parents to

11
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"
make voluntary choices amang schools, rather than through busing or other student
assignment plans. According to Larson (1891) the magnet-ciuster design was not optimal
for promoting desegregation in the Takoma Park Cluﬁter, because not enough low-minority
schools were with the high-minority schools in the composition of the cluster. He feels if
magnet programs are to be used for effective desegragation, they must be carefuily located
and may have to be coupied with other desegregation strategies or made much moe
aftractive than existing school programs.

Contrary to what was found In Takoma Park, a New York State Research Study
(1985) found magnet programs reduce raciai Isolation In schools. After the inception of the
magnet program, the schools reflected the district-wide average, even though there were
very large discrepancies prior to the magnet school development. These fincings were also
found to be true in the Foirest City School District Magnet program. Estes, Levine, and
Waldrip (1980) provide data that suggest magnet plans can have a great desegregative
impact If thay were Intendad to have It and If the school boarz and administration make a
strong effort to camry through on this intention. Magnet policias can be adopted altematively
as a "shell game" in order to create the appearance of desegregation; to infreduce a stall or
a stop in the course of litigation; to st up havens for selective subgroups of parents and
students; {0 advance elitist objectives espoused by some schoo! board members and
parent constituents; or to admit minority students but then fall them or counsel them out or
remand them to inferior schools, thus providing a new sourca of discrimination.
Altematively, magnet pians can revitalize equity in a district, contributa to the build-up of
public confidence In the system, diversify coportunities for students, and redistribute both
staff and students district-wide in desegregative ways (Chobator, 1988).

12
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Achjevement

Magnet schools have baen found to be associated with positive student
achievement. In the New Yoik State Magnet Schools Research Study (1985), following the
introduction of magnet programs, student parformance increased dramatically in magnet
schools. The gains did not appear to be due to concomitant chariges in racial composition
or to student enroliment procecures. Rather, magnet programs seemed to be a major
contributing factor to the achlevernent gains.

The resuits from a study by Easton (1987) indicate schooifypa does hot have a
significant effect on reading achlevement gain over a three year period for three dilferant
cohorts of students. Another study by Clay (1991) found during the fourth impiementation
year for the original foreign language elementary magnets, reading and language
achievement showed mixed results, with foreign language students having higher scores in
some instances and non-foreign language students having higher scores in some
instancss. In math achlevernant, foreign language students out-ranked non-foreign
language students in aimost avery instarice.

in a report by Atwater (1991), it was stated in a program wheve the target content
araa is sciencs and math, science achievement scores demonstratad positive program
effecis on student performance. When the target content area is science and math, it is
belleved parformance in these areas would be a valuable outcome for axamination of the
effects cf a specific program.

Elpancial Support

it may be nacessary to increase costs if a qualitatively superior program is to be

cffered which is capable of overcoming the alleglance to neighborhood schools. According
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to Mitcheii (1985) when the Milwaukea Public School intagration program bagan, officials
~ and proponents sald its success depended In part on two financial requirements:
. More spending to: (a) finance busing; (b) help pay for improvements in
educational programming; and (c) provide suburbs with financiai incentives
to accept mincrity students.

. New rollars primarily from the State of Wisconsin, because: (a) education
is a state-locat! responsibility; and (b} Mitwaukee Public Schools did not
beliave it faasible or appropriaie to Increase property taxes substantially.

in sum, spending Increased, more state dollars were received and the district relied

less on property taxes.

in an avaluation by Stolar (1983) monies spent on “excess teachers® and

instructional assistants increased over 1981-1982. Wnen adding additional staff to support
new programs, expanses are expected to increase. But,mosocmnqesfoundtobaduato
an Increase in salary and not to the change in number of staff.
Some districts have opted to use other ways to increase funding as in the study by
Spain (1984) whera the Wiison Magnet School In Rochiester, New York offers computer
facilities to the local business and aducational community on evening, weekends, and
summers to raise money for the purpose of new program implemantation.
Program Comparison o Non-magnets

Magriet schools, by definition, offer special programs not available at other schools.
Various research found magnet school programs are unique and responsive to student
neads. Stolar (1983) found in an attitudinal survey comparing altemative and

non-altsmative students, teachers, parents, and local adminisirators, that altemative groups
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gave more positive responses to items conceming altemative programs. Atthe D. M.
Pinkerton Latin Grammar Magnet Miidle School in a paper by Robinson (1991), teachers in
magnet schob!s endorse their school programs more highly than do non-magnet taachers.
Magnet schocl parents rate their schools more highly than do non-magnet school parents.

According to Stanley (1984) 336 of 361 proposad performance objectives of the
Houston Independent School District were met by magnet schools. This proved to be a
successful program in comparison with non-magnaets.

Findings presentad by Mikel (1981) indicate the first year of desegregation, using
the magnet school concept, In Saint Louis Public Schools seems to have had no differential
effects on students’ achievemnent although the results cannot be considered conclusive.
This wqgestﬁ\atsmmgmtsdwobmaybomomomcﬂvomommmduhﬁnq
programs {o heip Improve student achievement. |
Summary of Literafure Reviewed

The Iiterature on magnet schoois basically states the goal of Impiemanting magnet
schools [s to provids high quality altemative educational programs which attract students
from all geographic and ethnic sectors of the district (Haie, 1991). Data indicate that a
Magnet School Plan has in some inst. "ces been successful in accompiishing its stated
goals and In other instances it was not  Most data pertaining to academic achievement
were positive. A number of recant studies calls for more research in the area of the
relationship between the magnet school experiernice and its benefits to students. For
districts tuming %o voluntary integration programs, magnet schools are proving viable and

successful ways to provide quality academic and specialized programs in an Integrated

school setting.
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Chapter Three
bethods and Procedures

Desian of Study. This s a comparative study of the statistical analysis of student
achievement and the perceptual responses of teachers on how they perceive the success
of the magnst program. A randomized control group pretest posttest design was used.

The study was designed to determine if there Is a significant difference in the achievernent
level of students and the perceptions of teachers on the success of the magnet program
after funding ended.

Teacher questionnaires were delivered to each school by the researcher.
instructions were discussed in a meeting of third and fourth grade taachers at each
individual school. The surveys were compieted at this ime; respondents were asked to
mark the appropriate response on a scale.

Standardized achieverment batiery test scores were taken from Stanford
Achlevemant Test 8th edition. Tests from the Spring of 1993 were used as the pretest and
tests for the Spring of 1894 were used as the posttest.

Target Popylafions

The target populations are third and fourth grade students in the Forrest City Public
Sctiools. Elementary schools having both third and fourth grade students are Caldwail,
Central, Forrest Hills, and Stawart Elementary magnet schools. Al third and fourth grade
teachers from the schools previously mentioned were asked to participate in the survey.
Sampiing Procedures

Students wene randomiy selected from Caldwell, Central, Forrest Hills, and Stewart

magnet schools. in order to obtain a systematic random sampie of third and fourth grade
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students, a random selection of every seventh child was choser from an alphabetized
teacher roster. Pricr o selecton, classrooms were randomiy assigned. The teacher
sampie Included all third and fourth grade teachers. |
Insfrymentation

A teacher questionnaire was developed to help assess the teacher’s perception of
the success of the magnet program. The questionnaire asked teachers about a number of
characteristics of the class they taught to help analyze the educational quality for subject
areas of math, reading, language arts, social studies, and science. Cther factors, such as ’
special Instructional materials, resources, levels of staffing in various classroom and |
support positions, and teachers’ reports about what they like or dislike about their schools
were also Included in the survey.
Data Collection and Recording Procedures

Stanford Achlevement Test results were obtained by the researcher from each
school. In order to assess the attalnment of the study’s cbjectives, standard scores for the
Stanford Achisvement Tests were used for both 1893 and 1994 test administrations for the
students used in this study. The data was disaggregated by schocl, grade, sex, and race.
Data responses for the surveys were tallied and the percentages calculed using a
computer.
Analysis of Data ;

For achievement evaluation, standard scores based on reading, language atts,
math, sclence, and social studles subtests of the Stanford Achlevement Test were repoited
for minority and non-minority. students at the third and fourth gradae lavel for the 1993 and

1994 school years. Data was complled using school, gracie. gender, and ethnic
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background for third and fourth grade students comprising tho study group.
The dependent t-{est was used to assess and evaluate any significant difference in
achievement after funding had ended. The SPSS computer software was utilized to '

analyze the data yielded by the surveys.

18




Eindings
Achievement. The resuits of this study indicate that funding does have a

signticant effect on achievement gains among third and fourth grade students attending the
Forrest City School District in reading, language arts, math, sciencs, and social studies. In
the assessment of differential effects based on achievement data the year the district
opaerated without Fedaral fuinding was found to be not as successful as when the District
operated with Federal funding. Student performance showed a decline after funding ended.

For this achievement evaluation, percantile ranks basad on mean scores for the
reading, language arts, math, science, and social studies subtests of the Stanford
Achievement Test are reported for minority and non-minority third and fourth grade students
for the years 1983 and 1884 from the following schools: Caldwell, Central, Forrest Hiils,
and Stewait These data are found in figure 1. Percentiie ranks are reponed by yeare for
the district |

Insert Figure 1

The Stanford Achlevement Test is an overall measure of achievernent in reading,
language arts, mathematics, science, and soclal studies. The test is designad to measure
ctudent achievemant in relation to the performance of a national sampie selected to be
representative of the nation’s students in each of the grades {estad. National pefcentile
ranks indicate the relative standing of a student in the same grade in the norm group who
took the test at a comparabie time. Percentile ranks range from a low of 1 to a high of 99,
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with 50 denoting average performanca.

Reading percentie ranks (Figure 1) showed a deciine of .38 percentage polnts
from tha year 1993 to 1984. Third grade students had a decline of fwo percentage points in
reading with fourth grade students having a siight increase of 1.25 percentage points.

Language arts, math, and sclence overall percentile ranks (Figure 1) also showed a
decrease in gains from 1993 to 1994 while social studies remained the same. Third and
fourth grade students had mixed resuits in these cohorts.

In order to see If significant differencas (at the .05 level) axist among the district's
third and fourth grade test scores for the school years 1993 and 1994, a dependent t-test
was conducted. Significant differances were found in four of the five areas. Significant
decreases wers found among the lack maies In comparison to the district's overall scores.
Figure 2 shows this decrease, comparing third and fourth grade black males with third and
fourth grade black females, white females, and white males.

insert Figure 2

The non-minority students had significantly higher scores than any other group.
The scores of white fernales were significantly higher than all groups. Out of a total of 38
white famnales 15 scored between the 76th and 35th percentile, 11 betwsen the §1st and
75th, and only 5 betwsen the 26th and 50th for the 1993 school year in reading. During
1994, 43 third grade white females wers tested. Seventeen of thess scored between the
T6th and 95th percentile, 7 batween the 51st and 75th, 7 between 26th and 50th, and a
dramatic change betweaen the firat and 25th with a total of 12 falling within this range. This

data supports the finding which shows a significarit differance in scores for 19293 and 1894,
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Teacher Questionnaire. The teacher questionnaire gathered background
Information about teacher perceptions on the general characteristics of the magnet schoot's
instructional program, including insesvica training, communication, supplias and equipment,
and the leaming climate. Additionally, the questionnaire asked teachers to state what they
liked most ébout the program and what they would recommend to improva the program.
Teacher questionnaires wero given to ali third and fourth grade teachers in the schools
includead in the study, 33 (100%) were retumed. |

" A summary of findings pertaining to the pre-test are presented below.

. Theme related inservice was rated very good. Sixty-nine percent of the
teachiors gave positive responses.

o Equipment avaiiable for instruction and academic support services (e.g.,
dance, drama, foreign languages, computer labs) were alsc among those
items on the questionnaire recelving potilive responses.

. Maintenance of equipment was rated to be very good with fifty-four percent
(54%) of the teachers giving it a positive response.

Those areas on the questionnaire recalving negative responses included:
avallabliity of resource personnel, reflection of District's racial balance within classrooms,
parent involvemant, improved academic achievement, and classroom supplies. Among
those things teachers liked moat were equipment and student recognition and Invoivement.
Conceming their thoughts about what they wanted to Improve, teaciers feit an increase in
support personnel would contribute substantially to the success of the magnet program.

Findings from the post-tast support the findings from the pre-test. in both tests
teachers favored equipment and student involvement. Their suggestions for improvement

21




included personnel as their number cne concem.

Riscyssion
Cther studies have locked at academic achievement and teacher perceptions in

relation to magnet schools. A review of magnet school research and evaluation studies
reveal some of the same fincings as does this report data. Thus, there is strong evidence
that some magnet schools do improve student leaming. The Kansas City, Missouri School
District showed a gain In achlevement test scores over a five year period. Teacher
perceptions from this sama district snowed positive responses in reference to the influsnca
of the theme on achievement They gave moderately high marks about parental

commitment
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Chaptar Five
sSummary

Magnet schools have become a major part of American public education,
especially in urban school systems. In fact, magnet schools have been one of the key
vehicles of Innovation in urban schooling over the last several decades. Magnet schools
were craated as a voluntary altemative fo forced busing in order to decrease racial
isclation. The basic strategy for achieving this goal was fo offer special curricula that would
attract students from different raclal/ethic backgrounds and therafore promote voluntary
integration. Aithough this data is not conclusive because of the fact that litie is known
about the effects of magnet schools on the quality of education in our schools, the Forrest
City School District’s program provided evidence of the educational and desegregative
impact of magnet programs.

Condusions .

The resuits of this siudy suggest that funding does have a significant effect on
achlevemant gain and the revitalization of public education through choice. Govemmant
furdling provides monies which enables schools to purchase equipment and materials and
allows . am to provide betier teacher fraining. Although not statistically significant, gain
scores wene somewhat higher among whita femnales than any other group.

Magnet school teachers cverwheimingly endorsed their magnet programs. They
expressad high levels of satisfaction with the theme related inservice, high level of student
Invoivemenit, equipment and maintenance of equipment.

The Forrest City School District's magnaet plan, along with other District effects, has

resuited In a reduction in the number and percent of ethnically isoiated schools. The ratio
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of minority versus non-minority is equally comparable in all seven of the elementary schools
In the Forrest City School District. The findings from this analysis are Inforrnative because
they can be used as a guide for other schools who are facing similar problems.
Recommendaticns

A number of recommendations for enhancing the effectiveness of the magnet
school’s inatructional program can be offered here as potential guidelines for future
planning. First, addition2! siafling is nacassary for a successfully implemented program.
$,econdly, restructuring of curriculum Is a necadsity. Thirdly, funding is necessary to
wdeoLately maintain a program’s effectiveness.

Thus, some studies demonstrate positive relationships between magnet schooling
and student outcomes. Itis difficuit to control statistically for ali differences batwoen funded
and non-funded schools. Consecuently it cannot be said conclusively that outcomas,
especially those involving student petrformance, were attributable tc magnet school funding.
No firm judgement about the effects of funding on atiitudes and academic achievement can
be made.

The resuits of this study are limited by the use of a small sample size from a single
school district. .Furmerandy Is recommended with an expanded population and a wider

range of school districts that are reprasentative of the nation’s geographical areas.

24




REFERENCES

Atwater, J., & Moore, W. (1991). Achlevement and Enroliment Evaluation of the Applied
WW Kansas City School District, M:O. (ERIC -
Document Reproduction Service No. ED346967)

Chabotar, K. (1988). Survey of magnet schools: Apalyzing a mode for quality integrated
education. Report preparad for the U. S. Department of Education, Washington, DC:

James H, Lowry & Associates.
Ciay, P. (1991). Achieve

Foreign Language Elerentary Schools. Kansas City School District, MO. (ERIC
Document Reproduction Service No. ED346716)
Easton, J. (1987).

Reading Achlevement Gains. Paper presented at the annual meeting of the American
Educational Regearch Agsociation, Washingtoh, DC, April 16-20, 1887.

Estes, N., Daniei, L. U., & Waldrip, D. R. (1890). Magnet Schoc

and Perspactives. Austin, TX: Morgan Printing.

Hale, P. (1991). Application for assistance under the magnet school Assistanca Program.
Forrest City Public School, Arkansas.

Larson, J. C. (1981).

Montgomery County Public Schools, Rockville, MD: MD Dept of Educational
Accountability.

Mikel, E. (1981). An Ang

School Settings. St Louis Public Schools, MO. (ERIC Document Reproduction

Service No. ED220556)

20




Magnat Program

‘ 25
Mitchell, G. (1989). An Evaluation of Stata

Miwaukee. Wisconsin Policy Research inst, Milwaukee. (ERIC Document

Reproduction Service No. ED314515)
New York State Magnet School esearch Study. (1985). Larchmont, NY. Educational
Servicas, inc.

Robinson, L. (1991). D, i

School District, MO: {ERIC Document Reproduction Service No. ED346719)
Spain, T. (1984). A School that Markets its own Resources. Electronic-Leaming, 3, 32-34.
Stanley, C. (1984). Magnet Schools: Ninth Annual Final Report. . Houston Independent
School District, TX. (ERIC Document Reproduction Servica No. ED253058)

Stolar, M. (1983). Evaluation of Alternative Programs. Cincinnati Public Schools, OH.
(ERIC Document Reproduction Service No. ED257905)

I




Magnet Program
26

27




Magnet School Teachor Questonnakrs

Directions: Basad on your classroom teaching experience this school year, rate the following items

conceming your educational program. Please indicate your choica by checking the
appropriate responsa.

How would you rate:

Themie related inservice _ i
2. | Equipment available for instruction !
3. | Classroom suppiles
§ 4. | Academic suppoit services (e.g., dance,
drama, foreign languages, computer labs)
5. | Educational experiences beyond the |
classrcom (e.g., fleld trips, extended day
programs)
6. | Publicity about schooi and educational
programs
7. | Parent involvemnent
8. | Improved academic achievement
i 9. | Avallability of resource personnel
10. | Maintenance of equipmant
11. | Infusion of theime into curriculum
12. | Reflection of District's raclal balance within
| classrooms
13. | What do you like most about the program?
14. § What would you recommmend to improve the
progrem?
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Figure Caption
Eigure 1. Comparison of District's Stanford Achlevement Test scores for 1993 and 1994,
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Figure Caption

Flgure 2. Comparison of black males Stanford Achlevement Test scores with the District's
Stanford Achievament Test scores.
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